
	  
Grade	  11-‐12	  –	  Grace	  Aguilar’s	  American	  Journey	  –	  Social	  Studies/Information	  Literacy	  	  

Texts	  can	  be	  used	  for	  Grade	  11-‐12	  /Texts	  could	  also	  be	  used	  for	  an	  ELA	  classroom	  in	  Grades	  11-‐12	  	  
	  
Focus	  Question(s)	  

	  
Texts	  &	  Text	  Complexity	  –	  includes	  Text	  Dependent	  Questions	  (Docs	  1-‐5)	  
	  
	  
TEXTS	   (1)	  Image	  of	  Grace	  

Aguilar	  
(2)	  Excerpt	  from	  
Aguilar	  Library	  
Bulletin	  	  

(3)	  Poem:	  The	  
Wanderers	  by	  
Grace	  Aguilar	  
(1845)	  
	  

(4)	  	  “Grace	  Aguilar”	  
biographical	  entry	  from	  
the	  Jewish	  Women’s	  
Archive	  
	  
http://jwa.org/encyclope
dia/article/aguilar-‐grace	  
	  

(5)	  Atlas	  of	  the	  
neighborhood	  of	  the	  future	  
NYPL	  Aguilar	  Branch,	  116th	  
and	  Lexington	  Avenue,	  1897	  

QUANTITATIVE	  
(Lexile)	  
	  

NA	   	  NA	  	   850L	   1540L	   NA	  

QUALITATIVE	  
Evaluated	  using	  
terms:	  Simple,	  
Somewhat	  Complex,	  
Complex,	  Very	  
Complex	  
	  
Purpose/Struct
ure	  
	  

	  
	  
	  
	  
Simple	  	  

	  
	  
	  
	  
Somewhat	  Complex	  	  

	  
	  
	  
	  
Complex	  	  

	  
	  
	  
	  
Complex	  	  

	  
	  
	  
	  
Somewhat	  Complex	  	  

Language:	  	   Simple	  	   Somewhat	  Complex	  	   Complex	   Somewhat	  Complex	  	   Simple	  	  

Knowledge	  
Demands:	  	  
	  

Somewhat	  Complex	  	   Somewhat	  Complex	  	   Somewhat	  
complex	  

Somewhat?	   Somewhat	  Complex	  	  

Why	  is	  a	  building	  in	  East	  Harlem	  named	  after	  a	  British	  woman	  who	  never	  visited	  the	  United	  States?	  	  
• Who	  was	  Grace	  Aguilar?	  	  Why	  was	  she	  so	  “importable”	  to	  the	  US?	  	  
• Why	  was	  the	  Aguilar	  Free	  Library	  Association	  founded?	  	  How	  does	  it	  fit	  into	  the	  project	  of	  acculturation	  of	  German	  Jews	  and	  Russian/Western	  

European	  Jews?	  	  Why	  found	  a	  library?	  	  
• How	  did	  the	  creation	  of	  the	  Aguilar	  Free	  Library	  Society	  and	  its	  absorption	  by	  the	  NYPL,	  express	  an	  “American	  Dream?”	  	  
• What	  are	  the	  continuities	  between	  the	  mission	  of	  the	  Aguilar	  Free	  Library	  Society	  and	  the	  public	  library	  today?	  	  	  
• How	  does	  the	  mission	  of	  the	  Aguilar	  Free	  Libraries	  fit	  into	  the	  debates	  and	  concerns	  of	  the	  Progressive	  era	  in	  America	  (ca.	  1880-‐1920)?	  	  
• How	  do	  primary	  and	  secondary	  sources	  on	  this	  topic	  depict	  the	  life	  and	  work	  of	  Aguilar,	  and	  the	  people	  who	  created	  and	  used	  the	  Aguilar	  Free	  

Library	  on	  116th	  Street	  between	  1890-‐1906?experiences	  of	  formers	  slaves	  living	  in	  Canada?	  	  



READER	  &	  TASK	  	  
	  

Students	  will	  need	  to	  
know	  the	  extent	  of	  the	  
British	  Empire	  and	  its	  
basic	  policies	  toward	  
non-‐Anglicans	  and	  
non-‐Christians.	  
	  
Students	  will	  have	  to	  
be	  aware	  of	  the	  small	  
size	  of	  the	  American	  
Jewish	  community.	  
	  
Students	  will	  have	  to	  
know	  about	  the	  “cult	  
of	  domesticity”	  and	  
the	  “angel	  in	  the	  
house.”	  
	  
Students	  will	  have	  to	  
know	  about	  the	  
expulsion	  of	  Jews	  and	  
Muslims	  from	  Spain	  
and	  Portugal	  in	  the	  
15th	  and	  16th	  centuries	  
–	  the	  creation	  of	  the	  
Sephardic	  diaspora.	  	  	  

Students	  need	  to	  be	  
aware	  of	  audience.	  	  Who	  
is	  this	  bulletin	  meant	  to	  
please	  and	  placate?	  	  
Why	  are	  there	  an	  
emphasis	  on	  particular	  
kinds	  of	  books	  and	  a	  de-‐
emphasis	  on	  fiction?	  
	  

Students	  will	  need	  
some	  background	  
on	  the	  Expulsion	  
from	  Spain	  in	  
1492	  and	  
subsequent	  
Sephardic	  history.	  	  	  
	  
They	  will	  also	  
investigate	  the	  
status	  of	  Jews	  in	  
19th	  century	  
Britain.	  	  They	  
would	  benefit	  
from	  the	  
knowledge	  that	  
during	  the	  
Victorian	  period,	  
“Hagar”	  as	  a	  
character	  was	  
perceived	  as	  an	  
African	  slave.	  
	  
Brief	  family	  tree:	  
Abraham/Hagar/I
shmael,	  
Abraham/Sarah/I
saac	  
	  
Also	  the	  role	  of	  
women,	  Jewish	  
women	  in	  this	  era.	  
	  
	  

	  
As	  a	  web	  page,	  it	  has	  two	  
columns	  of	  text,	  which	  
makes	  it	  easier	  for	  some	  
students	  to	  read.	  	  On	  the	  
other	  hand,	  students	  with	  
processing	  and	  visual	  
challenges	  will	  find	  the	  
text	  layout	  confusing,	  so	  if	  
a	  smart	  board	  is	  available,	  
it	  will	  come	  in	  handy.	  
	  
A	  rudimentary	  grasp	  of	  
contemporary	  feminism	  
would	  enrich	  the	  text,	  but	  
it	  can	  be	  extrapolated	  
from	  reading	  it	  without	  
prior	  knowledge.	  

Students	  will	  need	  to	  know	  
why	  New	  York	  City	  is	  growing	  
so	  quickly,	  and	  why	  these	  
kinds	  of	  houses	  (tenements)	  
were	  the	  types	  of	  buildings	  
chosen	  to	  construct.	  	  	  
	  
Readers	  would	  benefit	  from	  
remembering	  the	  ongoing	  
amalgamation	  of	  the	  five	  
boroughs	  into	  Greater	  New	  
York	  (1898	  and	  onwards).	  	  
	  
Builds	  on	  industrialization	  and	  
immigration	  unit	  that	  precede	  
the	  Progressive	  Era	  in	  Scope	  
and	  Sequence.	  
	  

TEXT	  
DEPENDENT	  
QUESTIONS	  	  
	  

What	  does	  the	  author	  
want	  you	  to	  notice	  
about	  Aguilar?	  	  What	  
is	  the	  tone	  of	  the	  
work?	  
	  
Why	  would	  this	  image	  
have	  been	  placed	  on	  
so	  many	  walls?	  	  Why	  
might	  she	  appeal	  to	  

Who	  is	  this	  bulletin	  
meant	  to	  please	  and	  
placate?	  	  Why	  are	  there	  
an	  emphasis	  on	  
particular	  kinds	  of	  
books	  and	  a	  de-‐
emphasis	  on	  fiction?	  
	  
	  
	  

Why	  might	  
Aguilar	  pick	  
Hagar	  as	  her	  
protagonist?	  
	  
What	  is	  the	  style	  
and	  genre	  of	  the	  
work?	  	  Why	  do	  
you	  think	  Aguilar	  
made	  these	  

This	  secondary	  source	  is	  
from	  a	  feminist	  
perspective.	  	  How	  does	  it	  
compare/contrast	  to	  the	  
portrait	  of	  Aguilar	  (Doc	  
1)?	  What	  information	  does	  
a	  secondary	  source	  
provide	  in	  comparison	  to	  a	  
primary	  source?	  	  What	  
might	  be	  the	  benefits	  of	  a	  

Compare	  and	  contrast	  this	  
map	  with	  the	  Aguilar	  Library	  
Bulletin	  account	  (Doc	  2).	  	  How	  
does	  the	  atlas	  corroborate	  or	  
refute	  the	  description	  of	  the	  
library’s	  popularity	  and	  the	  
amount	  of	  space	  it	  demands?	  	  	  
	  
Why	  might	  so	  many	  people	  in	  
the	  neighborhood	  seek	  the	  



Jewish	  homes	  in	  
America?	  	  What	  do	  
you	  think	  was	  the	  
audience/purpose	  of	  
this	  print?	  	  
	  

particular	  choices	  
for	  this	  topic?	  
	  
What	  is	  the	  
resolution	  of	  the	  
work?	  	  Why	  did	  
Aguilar	  end	  where	  
she	  did?	  
	  
How	  does	  the	  
work	  reflect	  
Aguilar’s	  own	  
history	  of	  being	  a	  
triple	  outsider	  in	  
British	  society?	  	  	  
How	  might	  this	  
feeling	  translate	  
for	  new	  
Americans	  of	  any	  
ethnicity?	  
	  

feminist	  viewpoint,	  and	  
what	  are	  its	  limitations?	  

library?	  	  	  
	  
	  
Why	  tenements	  here,	  rather	  
than	  apartments	  or	  another	  
type	  of	  housing?	  	  	  Who	  owned	  
the	  land?	  How	  do	  people	  get	  to	  
work	  –	  the	  neighborhood	  
aspect	  of	  it)?	  	  	  
	  
Also	  will	  need	  to	  know	  what	  
social	  services	  were	  being	  
offered	  to	  immigrants	  in	  these	  
neighborhoods?	  	  (By	  whom?).	  
	  

	  
	  
Texts	  &	  Text	  Complexity	  –	  includes	  Text	  Dependent	  Questions	  (Docs	  6-‐10)	  
	  
	  
TEXTS	   (6)	  US	  Census	  

Records,	  1900.	  	  
(7)	  
Encyclopedia	  of	  
New	  York	  City	  	  
(Text	  can	  be	  
excerpted	  for	  
class	  use)	  

(8)	  Photograph	  of	  
Aguilar	  library	  
reading	  room	  with	  
open	  shelving,	  
children	  and	  adult	  
patrons	  
	  
http://digitalcollectio
ns.nypl.org/items/51
0d47d9-‐8280-‐a3d9-‐
e040-‐e00a18064a99	  
	  

(9)	  Streetscapes/	  
Aguilar	  Library,	  174	  
West	  110th	  Street;	  A	  
Library	  Branch	  That	  
Wasn't	  Designed	  by	  
the	  Book	  
	  
http://www.nytimes.c
om/1996/06/09/real
estate/streetscapes-‐
aguilar-‐library-‐174-‐
west-‐110th-‐street-‐
library-‐branch-‐that-‐
wasn-‐t.html	  
	  
	  
	  

(10)	  	  “Emma	  Lazarus	  in	  
Relation	  to	  Jewish	  
Thought”	  H	  PEREIRA	  
MENDES	  
The	  American	  Hebrew	  
(1879-‐1902);	  Dec	  9,	  1887;	  
	  
http://search.proquest.com
/docview/885007758/pag
eviewPDF/14011541D1C6
256B936/20?accountid=35
635	  
	  



QUANTITATIVE	  
(Lexile)	  
	  

	   NA	   NA	   	   NA	  

QUALITATIVE	  
Evaluated	  using	  
terms:	  Simple,	  
Somewhat	  Complex,	  
Complex,	  Very	  
Complex	  
	  
Purpose/Struct
ure	  
	  

	  
	  
	  
	  
Complex	  

	  
	  
	  
	  
Somewhat	  
complex	  
	  
	  
	  

	  
	  
	  
	  
Simple	  	  

	  
	  
	  
	  
Complex	  	  

	  
	  
	  
	  
Somewhat	  complex	  

Language:	  	   Somewhat	  Complex	   Complex	  	   Simple	  	   Complex	  	   Simple	  	  

Knowledge	  
Demands:	  	  
	  

Somewhat	  complex	   Somewhat	  
complex	  

Somewhat	  complex	   Complex	  	   Complex	  

READER	  &	  TASK	  	  
	  

Students	  will	  need	  to	  
build	  upon	  knowledge	  
of	  the	  flood	  of	  
immigration	  to	  the	  US	  
in	  the	  1880s;	  plus	  
basic	  push	  and	  pull	  
factors	  prompting	  it,	  
including	  the	  pogroms	  
of	  1883	  in	  Eastern	  
Europe.	  	  This	  is	  
content	  they	  will	  have	  
engaged	  with	  in	  
previous	  units,	  as	  per	  
scope	  and	  sequence.	  
	  
	  

This	  text	  
combines	  both	  
primary	  and	  
secondary	  
source	  evidence	  
to	  give	  an	  overall	  
comprehensive	  
portrait	  of	  
Greater	  New	  
York	  and	  East	  
Harlem	  at	  the	  
turn	  of	  the	  20th	  
century.	  	  It	  also	  
links	  the	  Lower	  
East	  Side’s	  
tenements	  and	  
inhabitants	  with	  
East	  110th	  Street.	  	  
Students	  will	  
need	  to	  
understand	  the	  
differences	  
between	  a	  
primary	  and	  
secondary	  
source	  and	  why	  
this	  text	  (though	  

Students	  will	  need	  an	  
understanding	  of	  
basic	  library	  rules,	  
and	  the	  term	  
“Americanization.”	  	  
	  
Students	  will	  have	  to	  
know	  the	  basic	  rules	  
of	  belonging	  to	  the	  
A.F.L.	  or	  any	  free	  
library	  (i.e.	  it’s	  free,	  
anyone	  can	  join).	  	  
	  
	  

Students	  will	  need	  to	  
know	  what	  role	  
literacy	  played	  in	  the	  
rise	  of	  democracy.	  	  
	  	  
	  
	  

	  Students	  will	  need	  to	  
remember	  that	  historic	  
documents	  use	  literary	  
language,	  (“monument”	  can	  
be	  literal	  and/or	  
figurative).	  
	  
Students	  will	  also	  need	  to	  
remember	  the	  basic	  agenda	  
of	  the	  Progressive	  
reformers,	  and	  that	  one	  
Progressive	  movement	  
outcome	  is	  the	  
professionalization	  of	  
women,	  including	  
librarians.	  
	  
	  
	  



it	  includes	  
primary	  source	  
material)	  is	  a	  
secondary	  
source.	  

TEXT	  
DEPENDENT	  
QUESTIONS	  	  
	  

How	  does	  this	  source	  
build	  upon	  and	  
reinforce	  the	  atlas	  of	  
the	  116th	  Street	  area	  
(Doc	  5)?	  	  What	  does	  it	  
tell	  you	  that	  the	  map	  
cannot?	  	  What	  can	  the	  
map	  tell	  you	  that	  the	  
census	  omits?	  
	  
What	  is	  the	  majority	  
of	  occupations	  listed?	  	  	  
Did	  anyone	  in	  your	  
family	  hold	  these	  
jobs?	  	  Could	  these	  jobs	  
give	  residents	  of	  East	  
Harlem	  upward	  
mobility?	  	  How	  might	  
the	  library	  assist	  them	  
in	  climbing	  the	  
economic	  ladder?	  	  	  
	  
Has	  this	  changed?	  

What	  do	  you	  
notice	  about	  
“uptown”	  and	  
“downtown”	  in	  
terms	  of	  housing,	  
population,	  
demographics,	  
transportation?	  	  	  
	  
Using	  the	  
previous	  two	  
documents	  in	  
tandem	  with	  this	  
one,	  where	  do	  
people	  in	  the	  
neighborhood	  
work,	  eat,	  live?	  	  	  
	  
How	  does	  this	  
compare	  with	  
New	  York	  City	  or	  
other	  urban	  
areas	  today?	  
	  

What	  do	  you	  notice	  
about	  the	  patrons?	  	  
The	  librarian?	  	  How	  is	  
the	  space	  arranged	  
and	  decorated?	  
	  
What	  can	  you	  infer	  
about	  the	  levels	  and	  
importance	  of	  literacy	  
among	  the	  Jewish,	  
Irish,	  and	  Italian	  
residents	  who	  use	  the	  
space?	  	  What,	  besides	  
reading,	  might	  draw	  
people	  to	  this	  space?	  	  
Has	  that	  changed	  and	  
if	  so,	  how	  and	  why	  
(not)?	  
	  
What	  do	  you	  think	  
should	  go	  in	  a	  library?	  	  
What	  makes	  a	  place	  
inviting?	  	  What	  should	  
a	  library	  DO	  for	  you	  
and	  what	  is	  
“inappropriate?”	  	  	  
Who	  decides?	  
	  

What	  do	  you	  think	  
should	  go	  in	  a	  library?	  	  
What	  makes	  a	  place	  
inviting?	  	  What	  should	  
a	  library	  DO	  for	  you	  
and	  what	  is	  
“inappropriate?”	  	  	  
Who	  decides?	  	  	  
	  
What	  does	  it	  mean	  to	  
be	  literate	  in	  the	  21st	  
century?	  	  Why	  is	  it	  
important?	  	  What	  
stands	  in	  the	  way?	  
	  
	  
	  

Which	  words	  in	  this	  text	  
evoke	  the	  Progressive	  
movement?	  	  Why?	  
	  
What	  is	  “practical	  utility?”	  	  	  
What	  is	  of	  practical	  utility	  
to	  you?	  
	  
Aguilar	  and	  Lazarus	  were	  
both	  Sephardic	  and	  female.	  	  
Is	  there	  something	  in	  their	  
common	  backgrounds	  
and/or	  gender	  that	  speak	  
to	  the	  issue	  of	  immigrants?	  	  
Which	  issues	  reflecting	  the	  
Industrial	  Revolution	  are	  
addressed	  by	  their	  two	  
“monuments?”	  
	  
What	  (and	  where)	  is	  Emma	  
Lazarus’s	  “monument?”	  	  	  
How	  does	  it	  compare	  with	  
Aguilar’s?	  	  	  
	  
	  

	  
	  
Standards	  &	  Tasks	  –	  for	  this	  set	  of	  Texts	  and	  Task(s)	  	  
	  
COMMON	  CORE	  STATE	  STANDARDS:	  	  
	  

EMPIRE	  FLUENCY	  CONTINUUM	  STANDARDS	   CULMINATING	  TASK(S):	  	  
	  	  

	  
RI.11.1	  Cite	  strong	  and	  thorough	  textual	  evidence	  to	  
support	  analysis	  of	  what	  the	  text	  says	  explicitly	  as	  well	  
as	  inferences	  drawn	  from	  the	  text,	  including	  

The	  information-‐literate	  student	  in	  Grade	  11	  has	  
developed	  the	  following	  skills:	  
	  
•	  Plans	  inquiry	  to	  systematically	  test	  hypothesis	  or	  

(1) Find	  a	  landmark	  in	  your	  neighborhood	  –	  a	  
street,	  building,	  statue,	  or	  historic	  site	  –	  and	  
research	  the	  origins	  of	  its	  name.	  	  Using	  the	  
inquiry	  process	  modeled	  through	  this	  research	  



determining	  where	  the	  text	  leaves	  matters	  uncertain.	  	  	  
Develop	  factual,	  interpretive	  and	  evaluative	  questions	  
for	  further	  exploration	  of	  the	  topic(s).	  
	  
Reading	  Informational	  Texts:	  
CCSS	  ELA	  LITERACY	  RL	  11-‐12.7	  Integrate	  and	  evaluate	  
multiple	  sources	  of	  info.	  presented	  in	  different	  media	  
formats.	  
11-‐12.9	  Analyze	  17th,	  18th	  and	  19th	  century	  
foundational	  documents	  of	  historical	  and	  literary	  
significance.	  
11-‐12.10	  read	  and	  comprehend	  complex	  literary	  non-‐
fiction.	  
Writing	  ELA	  standards:	  
CCSSELA	  literacy	  writing	  11-‐12.1a-‐1e	  Develop	  
argument	  to	  support	  claims.	  
11-‐12.2a-‐f	  write	  informative/explanatory	  texts	  to	  
examine	  complex	  ideas.	  
11.12.3a-‐3e	  Write	  narrative	  to	  develop	  real	  or	  imagined	  
experiences	  using	  effective	  technique,	  well	  chosen	  
details,	  and	  well	  structured	  event	  sequences	  
11-‐12.7,	  8	  research	  to	  build	  and	  present	  knowledge	  
Gather	  relevant	  information	  from	  multiple	  authoritative	  
print	  and	  digital	  sources,	  assess	  value,	  purpose	  and	  
audience	  of	  sources.	  
Historical	  Thinking	  Skills	  (WTS):	  Students	  will	  be	  
able	  to	  analyze	  cause-‐and-‐effect	  relationships.	  
	  
WHST.9-‐10.1:	  Write	  arguments	  focused	  on	  
discipline-‐specific	  content.	  
WHST.9-‐10.2.	  Write	  informative/explanatory	  
texts,	  including	  the	  narration	  of	  historical	  events,	  
scientific	  procedures/experiments,	  or	  
technical	  processes.	  
a.	  Introduce	  a	  topic	  and	  organize	  ideas,	  concepts,	  
and	  information	  to	  make	  important	  connections	  
and	  distinctions;	  include	  formatting	  
(e.g.,	  headings),	  graphics	  (e.g.,	  figures,	  tables),	  and	  
multimedia	  when	  useful	  to	  aiding	  comprehension.	  
b.	  Develop	  the	  topic	  with	  well-‐chosen,	  relevant,	  
and	  sufficient	  facts,	  extended	  definitions,	  concrete	  
details,	  quotations,	  or	  other	  information	  and	  
examples	  appropriate	  to	  the	  audience’s	  
knowledge	  of	  the	  topic.	  
WHST.10.6.	  Use	  technology,	  including	  the	  Internet,	  
to	  produce,	  publish,	  and	  update	  individual	  or	  
shared	  writing	  products,	  taking	  advantage	  of	  

to	  gather	  evidence	  to	  validate	  thesis.	  
•	  Pursues	  a	  balanced	  perspective	  by	  evaluating	  
information	  based	  on	  authority,	  accuracy,	  point	  of	  
view,	  and	  Reliability.	  
•	  Uses	  the	  organizational	  features	  of	  a	  book	  as	  well	  
as	  abstracts,	  tables,	  charts	  and	  first	  and	  last	  chapters	  
to	  locate	  main	  ideas,	  specific	  supporting	  evidence,	  
and	  a	  balanced	  perspective.	  
•	  Presents	  different	  perspectives	  with	  evidence	  for	  
each.	  	  
•	  Chooses	  the	  most	  appropriate	  format,	  tone	  and	  
language	  to	  communicate	  ideas	  clearly	  in	  real	  world	  
formats	  to	  different	  audiences.	  
	  
The	  information-‐literate	  student	  in	  Grade	  12	  has	  
developed	  the	  following	  skills:	  
	  
•	  Explores	  problems	  or	  questions	  for	  which	  there	  are	  
multiple	  answers	  or	  no	  “best”	  answer.	  
•	  Challenges	  ideas	  in	  text	  and	  makes	  notes	  of	  
questions	  to	  pursue	  in	  additional	  sources.	  
•	  Builds	  a	  conceptual	  framework	  by	  synthesizing	  
ideas	  gathered	  from	  multiple	  sources.	  
•	  Develops	  own	  point	  of	  view	  and	  supports	  with	  
evidence.	  
•	  Evaluates	  own	  product	  and	  process	  throughout	  the	  
work	  and	  uses	  self-‐assessment,	  teacher	  feedback,	  
and	  peer	  feedback	  to	  make	  revisions	  when	  
necessary.	  
	  
	  

process	  you	  have	  just	  experienced,	  build	  your	  
own	  bridge	  between	  the	  name	  and	  the	  place	  –	  
past	  and	  present.	  	  Write	  a	  well-‐crafted	  
research	  paper	  that	  shows	  how	  you	  assembled	  
the	  evidence	  to	  build	  that	  bridge.	  

	  
(2) In	  the	  21st	  century,	  a	  digital	  map	  can	  be	  worth	  

1,000	  words.	  	  Using	  the	  NYPL	  Map	  Warper	  or	  
other	  internet/social	  media	  platforms,	  create	  
and	  fill	  in	  the	  details	  of	  your	  own	  
neighborhood’s	  map.	  	  You	  can	  also	  take	  photos	  
and	  pin	  them	  onto	  Google	  Earth,	  literally	  
“putting	  flesh	  on	  the	  bones”	  of	  a	  neighborhood	  
map	  or	  street	  grid.	  	  Write	  2-‐3	  line	  captions	  for	  
each	  photo,	  using	  as	  many	  languages	  as	  you	  
feel	  should	  be	  included.	  

	  
(3) When	  the	  original	  patrons	  of	  the	  Aguilar	  Free	  

Libraries	  came	  to	  the	  US,	  they	  struggled	  with	  
the	  need	  to	  fit	  in	  (and	  get	  ahead)	  vs.	  the	  need	  
to	  remember	  and	  retain	  their	  heritages	  and	  
cultures.	  	  How	  has	  this	  struggle	  played	  out	  in	  
your	  own	  life	  and	  the	  history	  of	  your	  family?	  	  
What	  do	  you	  need	  to	  keep	  and	  what	  do	  you	  
want	  to	  lose?	  	  	  Draw	  upon	  the	  themes	  explored	  
by	  Grace	  Aguilar	  and	  write	  a	  well-‐crafted,	  
thoughtful	  response.	  	  Use	  any	  literary	  form	  or	  
device	  that	  you	  feel	  will	  help	  your	  voice	  be	  
heard	  with	  the	  most	  clarity	  and	  power.	  	  

	  
Standards	  Assessed	  in	  these	  Tasks:	  	  
	  
WHST	  1a-‐c,	  2a-‐e	  
WHST.9-‐10.1:	  Write	  arguments	  focused	  on	  
discipline-‐specific	  content.	  
WHST.9-‐10.2.	  Write	  informative/explanatory	  
texts,	  including	  the	  narration	  of	  historical	  events,	  
scientific	  procedures/experiments,	  or	  
technical	  processes.	  
a.	  Introduce	  a	  topic	  and	  organize	  ideas,	  concepts,	  
and	  information	  to	  make	  important	  connections	  
and	  distinctions;	  include	  formatting	  
(e.g.,	  headings),	  graphics	  (e.g.,	  figures,	  tables),	  and	  
multimedia	  when	  useful	  to	  aiding	  comprehension.	  



technology’s	  capacity	  to	  link	  to	  other	  information	  
and	  to	  display	  information	  flexibly	  and	  
dynamically.	  
WHST.11-‐	  12.1	  Write	  arguments	  -‐	  focused	  on	  
discipline—specific	  content.	  
·	  Introduce	  precise,	  knowledgeable	  claim(s),	  
establish	  the	  significance	  of	  the	  claim(s),	  
distinguish	  the	  claim(s)	  from	  alternate	  or	  
opposing	  claims,	  and	  create	  an	  organization	  that	  
logically	  sequences	  the	  claim(s),	  counterclaims,	  
reasons,	  and	  evidence.	  
·	  Develop	  claim(s)	  and	  counterclaims	  fairly	  and	  
thoroughly,	  supplying	  the	  most	  relevant	  data	  and	  
evidence	  for	  each	  while	  pointing	  out	  the	  strengths	  
and	  limitations	  of	  both	  claim(s)	  and	  counterclaims	  
in	  a	  discipline-‐-‐appropriate	  form	  that	  anticipates	  
the	  audience’s	  knowledge	  level,	  concerns,	  values,	  
and	  possible	  biases.	  
	  
RH.10.1.	  Cite	  specific	  textual	  evidence	  to	  support	  
analysis	  of	  primary	  and	  secondary	  sources,	  
attending	  to	  such	  features	  as	  the	  date	  and	  
origin	  of	  the	  information.	  
RH.10.2.	  Determine	  the	  central	  ideas	  or	  
information	  of	  a	  primary	  or	  secondary	  source;	  
provide	  an	  accurate	  summary	  of	  how	  key	  events	  
or	  ideas	  develop	  over	  the	  course	  of	  the	  text.	  
RH.10.9.	  Compare	  and	  contrast	  treatments	  of	  the	  
same	  topic	  in	  several	  primary	  and	  secondary	  
sources.	  
RST.10.1.	  Cite	  specific	  textual	  evidence	  to	  support	  
analysis	  of	  science	  and	  technical	  texts,	  attending	  
to	  the	  precise	  details	  of	  explanations	  or	  
descriptions.	  
	  
Historical	  Thinking	  Skills:	  	  
• Students	  will	  be	  able	  to	  differentiate	  between	  

historical	  facts	  and	  historical	  interpretations.	  
• Students	  will	  be	  able	  to	  analyze	  cause	  and	  

effect	  relationships.	  
WHST.11-‐12.7	  Conduct	  short	  as	  well	  as	  more	  
sustained	  research	  projects	  to	  answer	  a	  question	  
(including	  a	  self-‐generated	  question)	  or	  solve	  a	  
problem;	  narrow	  or	  broaden	  the	  inquiry	  when	  

b.	  Develop	  the	  topic	  with	  well-‐chosen,	  relevant,	  
and	  sufficient	  facts,	  extended	  definitions,	  concrete	  
details,	  quotations,	  or	  other	  information	  and	  
examples	  appropriate	  to	  the	  audience’s	  
knowledge	  of	  the	  topic.	  
WHST.10.6.	  Use	  technology,	  including	  the	  
Internet,	  to	  produce,	  publish,	  and	  update	  
individual	  or	  shared	  writing	  products,	  taking	  
advantage	  of	  technology’s	  capacity	  to	  link	  to	  other	  
information	  and	  to	  display	  information	  flexibly	  
and	  dynamically.	  
WHST.11-‐	  12.1	  Write	  arguments	  -‐	  focused	  on	  
discipline—specific	  content.	  
	  
	  
	  



appropriate;	  synthesize	  multiple	  sources	  on	  the	  
subject,	  demonstrating	  understanding	  of	  the	  
subject	  under	  investigation.	  
WHST.11-‐12.8	  Gather	  relevant	  information	  from	  
multiple	  authoritative	  print	  and	  digital	  sources,	  
using	  advanced	  searches	  effectively;	  assess	  the	  
strengths	  and	  limitations	  of	  each	  source	  in	  
terms	  of	  the	  specific	  task,	  purpose,	  and	  audience;	  
integrate	  information	  into	  the	  text	  selectively	  to	  
maintain	  the	  flow	  of	  ideas,	  avoiding	  plagiarism	  
and	  overreliance	  on	  any	  one	  source	  and	  
following	  a	  standard	  format	  for	  citation.	  
WHST.11-‐12.9	  Draw	  evidence	  from	  informational	  
texts	  to	  support	  analysis,	  reflection,	  and	  research.	  
	  
	  


